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summary
Although the number of Central American migrants in Mexico continues to be lower than
the population in the United States, we know very little about Central American children
and youth—as well as their families—who are established in Mexico as a temporary option or as a destination. What are their lives like? What disadvantages do they face in order
to achieve full integration into Mexican society? How are migrant children integrated into
the Mexican education system?
In order to bring increased visibility to the child population from the Northern Triangle of Central America (NTCA) in Mexico (i.e. children ages 0 and 18 years who have
a Salvadoran-, Guatemalan- or Honduran-born parent), we analyzed demographic and
economic characteristics, geographical distribution, and, in particular, “school participation” in Mexico. We found that the NTCA child population is rapidly growing and is
characterized by the serious challenges associated with over-aged enrollment.
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Figure 1. Foreign born
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uatemalans crossing into Chiapas have historically
constituted the majority of Central American immigration to Mexico via a particular and contextual
relationship. However, due to economic crises and
natural disasters, migrants from several other countries, often in
transit through Mexico, have increased significantly since 1998.1
Tightening security measures implemented along the United
States-Mexico border following the terrorist attacks of September 11, 2001, caused more adverse conditions for undocumented crossing into the United States. Adding to this situation, the
increasingly complicated and risky journey through Mexican territory has resulted in Central American immigrant settlement in
Mexico for lengthier periods, although not permanently (see Policy Brief #01 and #11 in the CANAMID series).
Thus, between 2000 and 2015, records show a 93.8% increase of Mexico´s resident population born abroad. During this
same period, the number of people born in El Salvador, Guatemala
and Honduras rose 73.7%, totaling a quarter of the resident population born outside of Mexico (not including U.S.-born residents,
most of whom are ethnic Mexicans). From 2010 to 2015, the Central American immigrant population in Mexico grew by 34.1%.
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Source: For 2000 and 2010, Castillo, Manuel Ángel (2012), “Extranjeros en México, 2000-2010”,
Coyuntura Demográfica (2): 57-61. For 2015, authors’ calculations based on a sample of the Intercensal
Survey 2015, INEGI.
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In the spirit of
educational equity,
public policies
should ensure
that immigration
status is not
an obstacle to
educational
opportunities

Whereas the majority of migrants from the NTCA countries are young
adults seeking labor opportunities, the movement of children has become
more and more visible. For example, in the first three months of 2015—all under the Southern Border Program (Plan Frontera Sur), designed to strengthen border security in southern Mexico—39,316 Central American migrants
were deported, 99% of which were from Honduras, El Salvador and Guatemala. This included 5,273 unaccompanied children.2 The implementation of
the Southern Border Program has resulted in the rise of deportations from
Mexico of unaccompanied minors such that the numbers rival the apprehensions of unaccompanied minors in the United States.3
Although we do not address unaccompanied migrant children (the total
number is similar to the total of immigrant children residing in Mexico and
born in Central America) in this policy brief, the issue is relevant to the population estimates of Central American immigrants and their children. This
study allows us to visualize the social disadvantages that this population faces, especially as they are not necessarily in transit through Mexico, but rather
have decided to establish their residence here.
This paper, drawing on data from 2010 and 2015, is an initial attempt to
identify and promote measures needed to ensure that Central American-origin children overcome the educational disadvantages they face in comparison with their non-immigrant peers. In the spirit of educational equity, public
policies should ensure that immigration status is not an obstacle to educational opportunities.
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Generations 1.5 and 2.0
We focus on the child population (ages 0 to 18) born in El Salvador, Guatemala and Honduras, who live in households where they are immigrants (i.e.,
1.5 generation), or where the income provider or the provider’s partner is
Central American (i.e., second generation). First we describe this population (Who are they? Where are they located?), in order to understand the
extent to which they may be at a disadvantage compared with the rest of
the population. We place special emphasis on the south-southeast region
of Mexico, where the majority of Salvadorans, Guatemalans and Hondurans
have concentrated.

Socio-demographic characteristics
Between 2010 and 2015, generations 1.5 and 2.0 grew by 25.5%. In 2015,
56,368 minors from both generations were residing in Mexico, 80% of whom
were part of second generation. The increase between 2010 and 2015 was
relatively similar for each of the generations.
Regarding sex and age, the 1.5 generation in 2010 was comprised of more
women than men, while second generation included equal numbers of men
and women. In 2015, there continued to be more women than men among the
1.5 generation, and the number of men among the second generation rose
slightly. Perhaps influenced by the pattern of Mexican migration to the United
States, we tend to think that adolescent migration is predominantly male. In
this case, the greater migrant flow of women born in Central America indicates that the situation is distinct, at least during the stage of life when access to the labor market may explain the higher percentages of female Central
American migrants in Mexico.
In terms of age, the 1.5 generation is comprised of more adolescents, while
among second generation minors there is a more normal distribution. This different age structure might be influenced by the labor-oriented migration of
members of the 1.5 generation. Accordingly, the average age of generations
1.5 and 2.0 in 2010, are 11.7 and 8.4 years, respectively. This pattern remains
virtually unchanged in 2015. There is a slight change is in the average age of
the 1.5 generation, which “grows younger” by nearly a year to 10.9 years old.
Among the second generation, the average ages remain the same.
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Geographic characteristics
We found a high concentration of children and youth, especially from the 1.5
generation, in the south-southeast region of Mexico. This was expected given
the historical flow of Guatemalan migrants to southern Mexico, particularly to
the state of Chiapas.
It is important to highlight, however, that 15 percent of the 1.5 generation
(same in 2010 as in 2015) is concentrated in Central and Northern regions of
Mexico. Moreover, these regions, in both years, account about 25% of second
generation immigrant children. That is, young immigrants tend to settle in the
region where they first enter Mexico, whereas those from later generations
(especially those who are Mexican-born) are more dispersed.
Most of the population (60% or more) of both generations is located in towns
of more than 2,500 inhabitants. The importance of identifying the size of the locality in which NTCA-origin children live relates to the possibilities of access to
educational opportunities.4 Whereas most (just under two thirds) of children
and young people of both generations live in towns of more than 2,500 people,
about a third live in towns of 2,500 or less inhabitants.
We must remember that the common denominator is that both generations
are school aged. It is necessary, therefore, to approximate the residential context in order to understand possible differences in school attendance. In the
case of those in rural areas, it is expected that they face the same disadvantages
that non-immigrant Mexican minors face in the same context, to which is added their immigration status (1.5 generation) or status as children of immigrant
parents with low levels of education (second generation).

Socioeconomic characteristics

Parent education
is another factors
that includes
school attendance.
For this reason,
it is important to
note that 68% of
the 1.5 generation
living in the
south-southeast
region live in a
home where the
head of household
reported little to no
schooling
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In Mexico, family income influences school attendance.5 In 2010, the distribution of family income among second-generation youth was similar to the
distribution of non-immigrant Mexican children residing in the south-southeast region. 1.5-generation minors in 2010, however, lived in households with
much lower income, on average. In 2015, the data suggest some improvement, as the percentage of children in the lower-income strata decreased.
The distribution income among the second generation did not change across
this time period.
Parent education is another factors that includes school attendance. For
this reason, it is important to note that 68% of the 1.5 generation living in the
south-southeast region live in a home where the head of household reported
little to no schooling. This percentage drops to only 60% in the case of the
second generation. In 2015, there is a slight improvement in the percentage
of children living in households where the income provider had an elementary school education or less. However, the percentage of parents with low
levels of formal schooling remains high.
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to speak of
educational access
in Mexico without
referring to the
reproduction
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Table 1. Summary of
general indicators by
generation

Ethnicity and recent migration
It is impossible to speak of educational access in Mexico without referring
to the reproduction of inequality between indigenous and non-indigenous
populations. For this reason, before continuing with our full analysis of
“school participation” amongst generations 1.5 and 2.0, we analyze factors
of ethnic identity based on those who speak an indigenous language or not.
In the south-southeast region, 17% of children in the region claimed speaking an indigenous language. In 2010, the percentage is around 7% for both
generations 1.5 and 2.0, with a slight increase in 2015 (especially among
the 1.5 generation). Despite this change, the ratio is significantly lower than
that observed for non-immigrant minors in the south-southeast region in
both years.
Another relevant element is the time of residence in Mexico.6 In the case
of immigrants with residence of more than five years in Mexico, we might
assume they have gained a better understanding of the Mexican educational system and, therefore, higher rates of school enrollment. As expected,
almost all of second-generation youth lived in Mexico five years earlier.
Among the 1.5 generation, the pattern is more mixed: more than half had
lived in Mexico for at least five years.7
Our analysis suggests that a variety of factors influence “school participation” in each of the two generations. The high percentage minors with
recent migration experience, for example, is influential for 1.5 generation,
but not for the second generation because they have very little personal
migration experience.

Indicator

1.5 Generation

Second Generation

Migration region

Eight of ten live in the
south-southeast region

Seven of ten live in the
south-southeast region

Size of locality

2/3 live in towns of more than 2,500 people

Household income

Increase of percentage, between
2010 and 2015, in the quartiles
of higher income

Without varation among the
percentages between 2010 and 2015,
higher concentrations of quartiles with
lower income

Educational level of parents

Percentage higher of those
living with heads of household with
low to no schooling

Percentage lower of those living
with heads of household with low
to no schooling

Ethnicity

Perecentage lower than the regional average

Migration 5 years ago

High percentage of population with
recent migration experience

Very low percentage of population
with recent migration experience

Central American children and youth schooling in Mexico:
Generations 1.5 and 2.0

7

School participation
We approximate school participation by crossing two indicators:
school attendance and over-aged enrollment.8 The conjunction of these
two indicators allows us to analyze three different scenarios: 1) regular-aged attendance, 2) over-aged attendance, and 3) non-attendance.
Thus, we not only capture school attendance but also gaps between educational grade and age, which can be due to late entry into the school
system, grade repetition, or interruptions due to entering and leaving
the school system.
School attendance among the population less than eight years of age
increases dramatically after six years, coinciding with the age of entry
to elementary school. While preschool education is compulsory in Mexico, and the minimum entry age is three years old, the percentage of
school attendance at the preschool level are notoriously low compared
to the rates observed in the next higher level (across generations 1.5,
2.0 and the non-immigrant population in the south-southeast region).
School attendance rates of children between three and five years of
age among those born in Mexico and living in southern Mexico significantly exceed the rates observed among immigrant children, especially those from the 1.5 generation (Figure 2). Although 2015 shows advances across the three groups analyzed, the proportion of children of
preschool age who were born in Central American and attending preschool (26%) is half the percentage for second generation attendance
(52.4%) and even less than the percentage for non-immigrant children
in the south-southeast region (67%).

Figure 2. Percentage
of school attendance
among the population
aged three to five
years old, according to
migration experience
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Source: Prepared by authors based on sample from the 2010 Census of Population and Housing and the
2015 Intercensal Survey, INEGI.
Note: “South-southeast” refers to Mexicans of Mexican parents living in that region; “1.5” refers to residents
in Mexico and born in Central America; “second” refers to those born in Mexico with Central American parents (see Diagram 1).
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Forty percent of
1.5-generation
children did not
attend school in
2015, even though
they have the
right to access
educational
services in
accordance with
Article 8 of the
Migration Act

Figure 3. Percentage
of school attendance
among the population
aged six to seven
years old, according to
migration experience

Primary school attendance rates increase significantly, suggesting that more children enter the school system at primary school
age across the three populations (see Figure3). Regarding school
attendance between six and seven years of age, second generation percentages (91.8%) approach the virtually universal coverage seen in non-immigrant children across the south-southeast
region (96.8%). However, in the case of 1.5-generation children, a
wide differential is observed (nearly 30% in 2010, and even higher in 2015), compared to average attendance in southern Mexico.
Forty percent of 1.5-generation children did not attend school in
2015, even though they have the right to access educational services in accordance with Article 8 of the Migration Act.9
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Source: Prepared by authors based on sample from the 2010 Census of Population and Housing and the
2015 Intercensal Survey, INEGI.
Note: “South-southeast” refers to Mexicans of Mexican parents living in that region; “1.5” refers to residents
in Mexico and born in Central America; “second” refers to those born in Mexico with Central American parents (see Diagram 1).

A 1.5 generation
child does not
have equal
opportunities
of access to the
school system as
a child born in
Mexico (including
second generation
immigrants)

The problem here is not situated in the area of school participation, per say, but in the differential access to the Mexican school
system. A 1.5 generation child does not have equal opportunities
of access to the school system as a child born in Mexico (including
second generation immigrants).
What is the cause of unequal access? Is it due to administrative
constraints imposed by the education bureaucracy? Is it a question of parents not knowing their basic rights to education for
their children under Article 8 of the Migration Act? Do schools
fail to accept immigrant children and fail to comply with their
educational rights? Are parents just not interested in their children attending school? We need more research on what explains
substantial difference in access to school in Mexico for immigrant
children born in Central America.
Central American children and youth schooling in Mexico:
Generations 1.5 and 2.0
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Between eight and twelve years old
In 2010, about 80% of the population in the south-southeast region
attended school without signs of over-aged enrollment; while in
2015, this percentage rose slightly to above 90%. By observing the
differences between immigrant generations 1.5 and 2.0 (Figure 4),
we note that there is a slight disadvantage in terms of attendance
without signs of over-aged enrollment for second generation children compared to their non-immigrant peers in the south-southeast region. For those of 1.5 generation, furthermore, there is a
clear disadvantage: most attend school (over 60%), but 20% entered the school year late or have repeated a grade, which places
them in the category of over-aged attendance. Unlike the other two
groups (the non-immigrant population and the second generation),
which show significant advances in regular-aged attendance, in the
case of Central-American-born children, no changes are observed
between 2010 and 2015.
Figure 4. Percentage of
school attendance and
over-aged enrollment
among the population
aged eight to twelve
years old, according to
migration experience
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Source: Prepared by authors based on sample from the 2010 Census of Population and Housing and the
2015 Intercensal Survey, INEGI.

Note: “South-southeast” refers to Mexicans of Mexican parents living in that region; “1.5” refers to
residents in Mexico and born in Central America; “second” refers to those born in Mexico with Central American parents (see Diagram 1).

Between 13 and 15 years old
As the children
get older, the
proportion of
youth in the ideal
school trajectory—
i.e., enrolled
and attending
school per their
corresponding
grade by age—
decreases
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As the children get older, the proportion of youth in the ideal
school trajectory—i.e., enrolled and attending school per their
corresponding grade by age—decreases. It is interesting to note
that until the age range of 13-15 years (Figure 5), the differential
between non-immigrant minors in southern Mexico and second
generation youth is small, practically disappearing in 2015. In
contrast, the gap between non-immigrant adolescents from the
south-southeast region and 1.5 generation adolescents is wide. In
fact, in 2010 almost two out of three 1.5 generation adolescents

Central American children and youth schooling in Mexico:
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between 13 and 15 years no longer attended school (compared to
16% among non-immigrant minors in southern Mexico). Although
there is a decrease in 2015 in the percentage of 1.5 generation
minors who do not attend school (56.5%), it is not enough to close
the gap with non-immigrant youth of the same age in southern
Mexico (13%).
Figure 5. Percentage of
school attendance among
the population aged 13 to
15 years old, according to
migration experience
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Source: Prepared by authors based on sample from the 2010 Census of Population and Housing and the
2015 Intercensal Survey, INEGI.
Note: “South-southeast” refers to Mexicans of Mexican parents living in that region; “1.5” refers to residents
in Mexico and born in Central America; “second” refers to those born in Mexico with Central American parents (see Diagram 1).
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Between 16 and 18 years old
In 2010, about
40% of the nonimmigrant
population of the
south-southeast
region, along
with second
generation youth,
attended school
at the regular
ages. In 2015,
this percentage
increases in both
populations. In
contrast, for the
1.5 generation
the percentage of
the population
attending school at
the regular age is
only 6% in 2010
and in 2015

In this age range, regular-aged attendance, which is the ideal
scenario to diminish the risk of dropping out, decreases considerably across all three populations. This age range coincides with
the completion of secondary school and entry to upper secondary education. It further overlaps with entry into the labor market or the beginning of maternity/paternity for a large group of
young people in Mexico. In 2010, about 40% of the non-immigrant
population of the south-southeast region, along with second generation youth, attended school at the regular ages. In 2015, this
percentage increases in both populations. In contrast, for the 1.5
generation the percentage of the population attending school at
the regular age is only 6% in 2010 and in 2015. This percentage is
well below the other two groups under study. As in the previous
age range, school absenteeism also increases with age. This happens across the three populations, although it is most notorious
among 1.5 generation youth.

2010

2015

100%
80%

Figure 6. Percentage of
school attendance and
over-aged enrollment
among the population
aged 16 to 18 years old,
according to migration
experience
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Southsoutheast

Over-aged attendance

1.5

2.0

No attendance

Source: Prepared by authors based on sample from the 2010 Census of Population and Housing and the
2015 Intercensal Survey, INEGI.
Note: “South-southeast” refers to Mexicans of Mexican parents living in that region; “1.5” refers to residents
in Mexico and born in Central America; “second” refers to those born in Mexico with Central American parents (see Diagram 1).

These results are worrisome, especially among children and
adolescents of the 1.5 generation. While it is of concern that this
generation is not represented in the most favorable academic scenario of school participation (regular-aged attendance), the fact
that the highest percentages of youth across two of the three age
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These results clearly
demonstrate the
vulnerability, in
educational terms,
of 1.5 generation
immigrants
compared to
second generation
youth and the
non-immigrant
population in the
south-southeast
region of Mexico

Figure 7. Percentage
distribution of the
population of immigrant
children in Mexico by
school attendance and
country of birth

groups are at a high-risk for dropping out of school early (i.e. no
attendance) is a red flag. These results clearly demonstrate the
vulnerability, in educational terms, of 1.5 generation immigrants
compared to second generation youth and the non-immigrant
population in the south-southeast region of Mexico.
To a lesser extent, our analysis also points to a certain disadvantage amongst second generation minors, suggesting that this
population also requires specific policies to achieve successful integration to the Mexican school system.
We should keep in mind that the above results are based on the
2010 Census of Population and Housing and the 2015 Intercensal
Survey, which means that the children and adolescents surveyed,
from both generations 1.5 and 2.0, were raised in homes of habitual residence (i.e. they are not migrants in transit). For this reason,
our analysis is of particular concern, especially regarding the 1.5
generation youth who do not attend school at all. It is necessary
to investigate the reasons why 1.5 generation minors, with higher
academic disadvantages, have to drop out of school or do not even
enroll in school once they are in Mexico. This reality continues despite the fact that there are legal mechanisms that grant rights for
immigrant children to enroll in Mexican schools.10
The differences in the pattern of school attendance among 1.5
generation youth, according to country of birth and age group
(Figure 7), demonstrate consistently lower school attendance
among children born in Guatemala. The widest gap occurs among
those of age to begin secondary school (13 to 15 years old).
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8 to 12 13 to 15 16 to 18
years old years old years old

El Salvador

8 to 12 13 to 15 16 to 18
years old years old years old

Guatemala
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Source: Prepared by authors based on a sample from the 2010 Census of Population and Housing 2010 and
the 2015 Intercensal Survey, INEGI.

Central American children and youth schooling in Mexico:
Generations 1.5 and 2.0

13

Economic activity during adolescence
One possible
explanation
for low school
attendance
and over-aged
enrollment,
especially for
1.5 generation
adolescents, may
be the need to
participate in the
labor market

Figure 8. Percentage of
population in Mexico
of working children by
age group and migration
experience

One possible explanation for low school attendance and overaged enrollment, especially for 1.5 generation adolescents, may
be the need to participate in the labor market. Figure 8 shows
that 1.5 generation minors participate in high numbers in the labor market starting at early adolescence (12 to 15 years old) and
significantly increase their participation in late adolescence (16
to 18 years old). Although the percentage of those working decreased between 2010 and 2015, the data suggests that from the
early years of adolescence onward the experience of 1.5 generation youth is very different from their peers among second generation and non-immigrant youth in south-southeast Mexico.
2010
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50
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10
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12 to 15
years old

South-southeast

16 to 18
years old

12 to 15
years old

1.5 generation

16 to 18
years old

Second generation

Source: Prepared by authors based on sample from the 2010 Census of Population and Housing and the
2015 Intercensal Survey, INEGI.
Note: Percentages are estimated according to the total valid responses, omitting unspecified records with a
percentage of 0.8 percent.
Note: “South-southeast” refers to Mexicans of Mexican parents living in that region; “1.5” refers to residents
in Mexico and born in Central America; “second” refers to those born in Mexico with Central American parents (see Diagram 1).
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Conclusion
This paper contributes to the general knowledge of the population of
children and adolescents from Central America in Mexico, noting that
between 2010 and 2015 the total number of 1.5 and second generations increased by 25%. Most significantly, we demonstrate the need to
further explore the causes of differential access to the Mexican school
system between generations 1.5 and 2.0.
The educational vulnerability of 1.5-generation Central American
immigrants who are not in transit demands attention, especially because of how their disadvantaged status takes shape at an early age.
The Guatemalan case is a clear example of the disadvantages faced
by immigrant children in Mexico. It is not so much that the structure
of the Mexican school system undermines these children as they
move through the educational levels, but rather that this population
does not enter school at the prescribed age. Late entry puts them at
an educational disadvantage from the beginning, exposing them to
heightened risks of dropping out early. The lack of enrollment into
the Mexican educational system is also reflected in a high participation in the labor market beginning with the onset of adolescence.
Among members of the second generation, although they are of
Mexican nationality by birth and therefore do not have the same bureaucratic impediments to entering school from an early age, there
are also indications of over-aged enrollment, especially concerning
enrollment in preschools and the early elementary years.
The household conditions in which children and adolescents of both
generations live were only addressed in general terms. It is necessary
to more closely analyze the factors within the home that contribute
to the higher participation of immigrant children and adolescents in
the labor market instead of school. This is not to stigmatize the fact
that immigrant youth work in Mexico, but rather to evaluate the
short-term economic contribution to households in comparison with
the long-term investment of continued studies.
Although the low level of education of the income providers where
Central American immigrant youth live does not help their attendance at the expected age, we want to highlight the potential of educational spaces as possible mechanisms to reduce such disadvantages. We believe that education policy can generate actions to support
these young people.
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Policy recommendations
To reduce the high rates of immigrant minors of Central American
origin who are now living in Mexico in disadvantageous academic
situations, we propose three actions:
1) Expand upon the knowledge of the immigrant population and
children of immigrants in regards to educational and labor issues.
Promote the detailed analysis of factors that cause differential access to the Mexican school system and the labor market in Mexico
between generations 1.5 and 2.0 among immigrants from Central
America. These investigations must consider:
a) Analysis of the conditions and characteristics of the household.
b) Analysis of educational and job opportunities for all children
and adolescents in the south-southeast region.
c) Analysis of the educational conditions experienced by children and adolescents.
d) Analysis of the working conditions of children and adolescents.
e) Analysis of possible differences in education and labor scenarios among sub-populations: children, populations in rural
vs. urban areas.
2) Monitor the implementation of laws regarding education.
Review the laws (federal and state), regulations and local processes
regarding education, immigration and labor to determine whether
there are bottlenecks that prevent immigrants from accessing the
Mexican school system, and monitor compliance with the legislation regarding immigrant participation in the labor market.
3) Dissemination of the rights of migrant children and youth in education and labor.
a) Design an informative campaign around the rights of access
to education, regardless of immigration status. This must be
addressed, on the one hand, to the population in the region
with the highest concentration of children and adolescents of
both generations, as well as to education authorities, school
principals and teachers serving this population.
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b) Follow up on education matters in regards to generations 1.5
and 2.0 with the educational authorities of the countries of origin (El Salvador, Guatemala and Honduras), in order to provide
quality information about the rights of minors and to enable
them to exercise their rights in Mexico, always keeping in mind
children’s best interests.
c) Frame the labor conditions of children and adolescent
immigrants from Central America within the larger debates around immigration and public policy.
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summary
Although the number of Central American migrants in Mexico continues to be lower than the population
in the United States, we know very little about Central American children and youth—as well as their
families—who are established in Mexico as a temporary option or as a destination. What are their lives
like? What disadvantages do they face in order to achieve full integration into Mexican society? How are
migrant children integrated into the Mexican education system?
In order to bring increased visibility to the child population from the Northern Triangle of Central
America (NTCA) in Mexico (i.e. children ages 0 and 18 years who have a Salvadoran-, Guatemalan- or
Honduran-born parent), we analyzed demographic and economic characteristics, geographical distribution, and, in particular, “school participation” in Mexico. We found that the NTCA child population
is rapidly growing and is characterized by the serious challenges associated with over-aged enrollment.

Titles published in the Policy Brief Series:
PB#01 Three decades of migration from the Northern Triangle of Central America: A historical and demographic outlook
Carla Pederzini, Fernando Riosmena, Claudia Masferrer and Noemy Molina
PB#02 A portrait of U.S. children of Central American origins and their educational opportunity
Bryant Jensen and James D. Bachmeier
PB#03 Central Americans in the U.S. labor market: Recent trends and policy impacts
Pia M. Orrenius and Madeline Zavodny
PB#04 Visitors and residents: Guatemalan, Salvadoran and Honduran workers in Mexico
Liliana Meza González
PB#05 Access to health services for Central American migrants in transit through Mexico
René Leyva Flores, César Infante, Edson Serván-Mori, Frida Quintino and Omar Silverman-Retana
PB#06	Deportation and mental health of Central American migrants
Ietza Bojorquez
PB#07 Consular protection as state policy to protect Mexican and Central American migrants
Jorge A. Schiavon
PB#08 Welfare regimes in El Salvador, Honduras, and Guatemala: Exclusionary and inadequate
Úrsula Roldán Andrade and Sindy Hernández Bonilla
PB#09 Guatemalan migration to Chiapas: Effects on wages and hours worked
Liliana Meza González
PB#10 Central American children and youth schooling in Mexico: Generations 1.5 and 2.0
Rodrigo Aguilar Zepeda and Silvia Elena Giorguli Saucedo
PB#11 Honduran migrants in Mexico: From transit to settlement
Carmen Fernández Casanueva and María Teresa Rodríguez
PB#12 Governmentality and violence towards Central American migrants in the Gulf of Mexico
Hipólito Rodríguez

